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Course Description 

This course emphasizes the application of theory and research in developing diagnostic skills. 

It is designed to help you analyze the process by which students gain meaning from text. You 

will be able to use knowledge and theory from research to support you in recognizing, 

diagnosing, and addressing reading difficulties students experience within the classroom. 

Understanding the mental process involved as a reader reads is vital to becoming an effective 

reading teacher. The experience within this practicum is three-fold: First, you will plan student 

assessment sessions, score, and analyze test results. Next, you will apply a diagnostic model 

to target a specific area of student reading problems. Finally, you will create and implement a 

plan of instruction based on student strengths and concerns to facilitate effective student 

reading. You will need a volunteer student for assessment and corrective instruction during 

Weeks, 2, 3, 5, 6, 7, 8 and 9. Keep in mind that you have the option to assess the student 

with in small groups that you may already use in your classroom. You will close student 

sessions with targeted assessments to determine progress, and write a summary of the case 

study and practicum with suggestions to support future reading and learning. Sharing 

instructional data and learning suggestions with the student, parents, and other professionals 

who work with the student are an important piece of discourse clarifying expectations in 

support of future learning.  

Key Questions and Ideas 

This practicum in diagnosis and instruction allows you to use a variety of assessment tools to 

plan and improve literacy instruction fostering emergent and developing literacy skills, as you 

diagnostically address print awareness, phonemic awareness, word recognition, vocabulary, 

fluency, comprehension, and/or writing concerns. The course considers the following key 

questions: 

∞ Which assessment tools can diagnosticians use to assess literacy growth and needs? 

∞ How can you use assessment data to remediate student emergent literacy? 

∞ As you implement your 4-week plan for instructional intervention, how will you use the 

results of student assessment to help plan a direction for instruction? 

∞ In what ways can you implement effective literacy instruction based on assessment of 

student strengths and concerns? 

∞ How will you incorporate the use of strategies into your instructional setting for 

ongoing student learning? 

∞ What part might minilessons play in remediation?  

∞ What recommendations to teachers and parents are appropriate to accelerate a 

struggling learner’s ongoing literacy? 

∞ In what ways will you promote self-monitoring for learners? 

∞ How can you use the results of student assessment to help plan an ongoing literacy 

development program? 

Goals and Objectives 

The overall goal of this course is for you to understand the role of assessment and to 

implement data analysis effectively in the planning and delivery of on target reading 

instruction for diverse learners.  

The Course Objectives align with IRA/NCATE Standards for Reading Professionals (available 

online at http://www.reading.org/resources/community/ncate_standards.html). 



As a result of viewing the video segments, completing and reflecting on the assigned readings, 

engaging in the related discussions, and completing the weekly activities, you will be able to 

do the following: 

As a result of completing the course, you will be able to  

1. Demonstrate knowledge of the foundations of literacy assessment 

1.1 Demonstrate knowledge of linguistic, social, cultural, cognitive, and economic 

aspects of literacy development (IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 4.1, 4.4, 

5.1, 5.2, 5.3, 5.4)  

1.2 Demonstrate knowledge of the stages of literacy development (IRA/NCATE 

Standards 1.1, 1.2, 1.3, 1.4, 2.2, 2.3, 4.1, 4.4, 5.1, 5.2, 5.3, 5.4)  

1.3 Demonstrate knowledge of the competencies necessary for successful reading: 

comprehension, phonemic awareness, phonics understanding, word recognition, , 

prior knowledge, vocabulary knowledge, fluency, self-monitoring and motivation. 

(IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 5.1, 5.2, 5.3, 5.4) 

1.4 Review and summarize research on major components of reading. (IRA/NCATE 

Standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2). 

2. Demonstrate knowledge of various assessment tools and their role within the literacy 

program  

2.1 Demonstrate knowledge of the characteristics, administration, interpretation, and 

uses of ongoing literacy assessments designed for internal audiences, including 

running records, retellings, miscue analysis, writing samples, and spelling checks 

(IRA/NCATE Standards 1, 1.3, 1.4, 3.1, 3.2, 3.3, 3.4, 4.1, 5.1, 5.2, 5.3, 5.4) 

2.2 Demonstrate knowledge of the characteristics, administration, interpretation, and 

uses of periodic literacy assessments designed for internal audiences, including 

informal reading, listening, and word inventories that determine reading levels 

(independent, instructional, frustratration). (IRA/NCATE Standards 1.2, 3.1, 3.2, 

3.3, 3.4, 5.1, 5.3, 5.4) 

2.3 Demonstrate knowledge of maintaining a portfolio of student 

assessments/protocols, analysis of same, instructional implications derived from 

data, as well as any and all data consulted for measuring students' literacy growth 

over time (IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 3.1, 3.2, 3.3, 3.4, 5.2, 5.3, 5.4) 

2.4 Demonstrate knowledge of the characteristics, administration, interpretation, uses 

and limitations of standardized literacy assessments designed for external audiences 

(IRA/NCATE Standards 1.2, 3.1, 3.2, 3.4, 5.2, 5.3, 5.4)  

2.5 Demonstrate knowledge of the characteristics, administration, interpretation, uses 

and limitations of norm-referenced achievement and diagnostic literacy tests 

(IRA/NCATE Standards 1.2, 3.1, 3.2, 3.4, 5.2, 5.3, 5.4) 

2.6 Demonstrate knowledge of the characteristics, administration, interpretation, uses 

and limitations of criterion-referenced literacy tests (IRA/NCATE Standards 1.2, 3.1, 

3.2, 3.4, 5.2, 5.3, 5.4)  



3. Use assessment results to improve instructional decision making 

3.1 Understand a model of reading diagnosis that includes student proficiency with print 

conventions, word recognition and analysis, vocabulary and comprehension. 

(IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 3.2, 3.3, 3.4, 5.1, 5.2, 5.3, 5.4) 

3.2, Use a wide range of effective instructional strategies and practices to enhance 

students' learning based on the results of ongoing, and/or periodic literacy 

assessments designed for internal audiences (IRA/NCATE Standards 1.1, 1.2, 1.3, 

1.4, 2.1, 2.2, 2.3, 3.1 3.2, 3.3, 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 5.3, 5.4)  

3.3 Implement a framework for evaluating diagnostic assessment data. (IRA/NCATE 

Standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 3.2, 3.3, 3.4, 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 

5.3)  

3.4 Research, design and implement learner instruction based on your ongoing analysis 

of assessment data, including student reflection to monitor student learning. 

(IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 4.1, 4.2, 4.3, 

4.4, 5.1, 5.2, 5.3)  

3.5 Engage in reflective practice by synthesizing and applying knowledge of the ongoing 

cycle of assessment and instructional planning within your instructional setting. 

(IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 3.2, 3.3, 3.4, 4.1, 4.2, 4.3, 

4.4, 5.1, 5.3) 

4. Develop an ongoing educational plan for your struggling learner. 

4.1 Develop a case study report on your student, noting strengths and concerns 

analyzed for correcting student reading problems. (IRA/NCATE Standards 1.1, 1.2, 

1.3, 1.4, 2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 5.3, 5.4) 

4.2 Collaborate with professionals in assessing, analyzing, researching, planning, 

adapting, and delivering reading instruction. (IRA/NCATE Standards 1.2, 2.1, 2.2, 

2.3, 3.2, 3.3, 3.4, 4.1, 4.2, 4.3, 5.1, 5.2, 5.3) 

4.3 Facilitate an ongoing learning plan, including suggestions for reading pleasure, 

incorporating support strategy suggestions for the student, teachers, and 

parents,(IRA/NCATE Standards 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 3.1, 3.2, 3.3, 3.4, 

4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 5.3, 5.4)  

4.4 Adhere to ethical standards of professional conduct in reading education 

(IRA/NCATE Standards 1.2, 1.3, 2.2, 2.3, 3.2, 3.3, 3.4, 4.1, 4.2, 4.3, 4.4, 5.1, 5.3, 

5.4)  

Accountability and Grading  

Each week you will read text selections, view video segments (if applicable), engage in online 

discussions with colleagues, and complete weekly assignments.  

You will be graded and evaluated based on the Rubrics. Click to download the rubric.pdf. 

Late assignments and discussion will not be accepted unless prearranged. 



Point Values 

The point breakdown for all course assignments is as follows: 

∞ Online discussion (20 questions, 10 points per question): 200 points  

∞ Synthesize/Apply/Reflect assignments (10 assignments, 20 points each): 200 points 

∞ Action Research Project: 195 points 

Assignment 1: Planning the Inquiry 

Part 1: Problem Statement                               20 points 

Part 2: Annotated Bibliography (draft for review) 10 points 

Part 3: Advocated Solutions                              15 points 

  

Assignment 2: Implementing the Inquiry 
Part 1: Implementation Plan                             40 points 

Part 2: Record of Progress                                35 points 

  

Assignment 3: Analyzing and Evaluating the Inquiry 

Part 1: Reflective Assessment                           40 points 

Part 2: Annotated Bibliography (final)                        20 points 

Part 3: Appendix                                              15 points 

TOTAL POINTS POSSIBLE: 595 

Grading Scale 
90–100% (536–595 points) = A 
80–89% (476–535 points) = B 
70–79% (417–475 points) = C 

60–69% (357–416 points) = D 
<59% (356 points or fewer) = F  
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